How effective are college based websites at providing students with the information necessary to make an informed college choice? by Escatiola, Joanne Ambat
California State University, San Bernardino 
CSUSB ScholarWorks 
Theses Digitization Project John M. Pfau Library 
2007 
How effective are college based websites at providing students 
with the information necessary to make an informed college 
choice? 
Joanne Ambat Escatiola 
Follow this and additional works at: https://scholarworks.lib.csusb.edu/etd-project 
 Part of the Higher Education Administration Commons, and the Instructional Media Design Commons 
Recommended Citation 
Escatiola, Joanne Ambat, "How effective are college based websites at providing students with the 
information necessary to make an informed college choice?" (2007). Theses Digitization Project. 3234. 
https://scholarworks.lib.csusb.edu/etd-project/3234 
This Project is brought to you for free and open access by the John M. Pfau Library at CSUSB ScholarWorks. It has 
been accepted for inclusion in Theses Digitization Project by an authorized administrator of CSUSB ScholarWorks. 
For more information, please contact scholarworks@csusb.edu. 
HOW EFFECTIVE ARE COLLEGE BASED WEBSITES
AT PROVIDING STUDENTS WITH THE INFORMATION















HOW EFFECTIVE ARE COLLEGE BASED WEBSITES
AT PROVIDING STUDENTS WITH THE INFORMATION










Dr. Eun-Ok Baek, Ph.D, First Reader Date
Dr. Brian Date
© 2007 Joanne Ambat Escatiola
ABSTRACT
The purpose of the project was to develop a rubric to 
assess whether a selected group of college websites, chosen 
to represent most of what is available to students, meet 
the requirements necessary for students to make an informed 
college choice. The project used a review of literature to 
establish .235 criteria that are important components of 
college search data. The list was submitted as a survey to 
post-secondary and secondary educators and administrators 
to establish a ranking. Finally, the ranking was compared 
to existing websites in order to determine if they provided 
students with that data. The sites analyzed had an average 
of 31% of the data considered important by survey 
respondents, with 23 of the 85 most important criteria not 
present on any of the sites at all.
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In today's society, it is practical and convenient to 
search for colleges and careers over the Internet. 
According to a 2005 survey of 1000 high school juniors 
conducted by James Tower, a recruiting communications firm, 
and the. National Research Center for College & University 
Admissions (NRCCUA), 74% reported using the Internet for 
research on colleges and universities for which they intend 
to apply. Richard Eastop, vice president for enrollment 
services emeritus, at the University of Toledo interpreted 
the results of this survey to mean that "The use of the Web 
as the primary tool for prospective students to search 
colleges is perhaps the most significant change in our 
business in recent history" (NASFAA, 2007, p. 3).
An Internet college or career search usually begins 
with the Web sites schools have developed for use mainly by 
prospective students. Through these websites, prospective 
students can easily find out about what majors and classes 
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are available, tuition costs, financial aid, and student 
activities. In fact, a student may be able to take a 
"virtual tour" of the campus to get an idea of where 
buildings are located and what they look like close up. 
Many sites offer the option of sending an E-mail message to 
the admissions office for more information or to schedule
i
an in-person visit. A growing number of schools even offer 
on-line applications.
From on-line surfing students can also collect a lot 
of facts and opinions about colleges--information that can 
help them make the best decision about where they'll be 
spending the next two to four years or.more. With so much 
of the process of college selection now happening online it 
is important to be able to assess the value of the 
information that is being provided to students.
Web sites give students a myriad of information with 
which to evaluate the candidate colleges; however, because 
of the volume of information, students may have no idea 
which of the data they are presented with is an important 
part of their decision process. As with most web sites, 
college oriented web information is more of a marketing 
tool than a strict information source whose goal is to 
maximize the decision process for the student.
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Because of this, students need to have a clear idea of 
what information is necessary for them to make an informed 
college choice. College based web sites, in turn, should 
focus, on ensuring that they provide the information that is 
most conducive for students to make a decision that allows 
them to consider the candidate colleges equally and in the 
context of their individual needs.
Purpose of the Project
The purpose of the project was to develop a rubric to 
assess whether a selected group of college websites, chosen 
to represent most of what is available to students, meet 
the•requirements necessary for students to make an informed 
college choice. The project was undertaken as a way to 
determine if these sites, individually and as a whole, 
present enough information for students to make a choice 
that correctly aligns with their college aspirations. It 
is assumed that if the information is inaccurate, 
misleading, or does not meet the needs of what students 
actually require then they will either make a college 
choice that is not maximized to their own personal goals.
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Context of the Problem
The context of the problem is to address the need for 
students to have accurate and timely information relative 
to their college choice, but. most of all to ensure that the 
data that they really need is accessible to them via the 
information provided voluntarily by college and career 
websites. From a survey of the numerous websites that 
provide this information both directly (from the schools 
themselves) and indirectly (from secondary providers who 
aggregate general college information), there is a wide 
variety of the method of delivery and the nature of data 
provided to students. Some material presented to students 
functions more as an advertisement for the college rather 
than as a context that allows the student to maximize their 
college selection. If all schools perfectly align to the 
students needs, then the student may have the false 
impression that any college will serve them. This is, in 
fact, not the case and thus makes selection an important 
part of a student's matriculation process.
In the July 12th issue of Money Magazine, a veteran of 
the relatively recent field of college planners, Jeffrey 
Morrison, indicated that "The fact is that kids by 
themselves really don't know how to pick a college or why, 
4
and the parents aren't experienced in helping them." (2007, 
p. 4) . Students are in a position of dramatic information 
asymmetry and do not have significant guidelines when 
attempting to wade through this potentially staggering body 
of information. They have no way to rate or prioritize it, 
and many times are unsure what information is valuable, 
extraneous, or even completely unnecessary to support their 
decision on making a college selection. While some 
counseling guidance may be provided via their high school, 
this varies widely, and this training is far from 
systematic even for schools that have well developed 
college preparatory methodologies (Todorova 2007).
Significance of the Project
The first significance of the project was that it was 
able to identify the most important aspects of the decision 
process for students who have the need to make an informed 
college choice. The second significant result of the 
project is that it was able to rate how well college and 
career sites provide that information to students. 
Finally, the project was also able to determine the 
information gap presented by the existing body of websites 
who provide these data and make recommendations to site 
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providers on how to close that gap in their information 
provision.
The overarching significance is that providers may now 
use this data in order to redevelop their sites and ensure 
that they provide exactly the information that students 
need in order to make the right college choice. Students 
are able to, in turn, now use these newly developed sites 
to make college choices that better reflect their 
personalities, goals,- and objectives. Alternatively, 
students may also use this set of criteria as a guideline 
for their own college choices, even without the adoption of 
these changes by the web development communities.
Assumptions
The following assumptions were made regarding the 
proj ect:
1. The site selections chosen as emblematic are used 
by students to make college choices.
2. Internet sites are a key component in the college 
selection methodology used by many students.
3. At least part of the purpose of the sites 




During the development of the project, a number of 
limitations and delimitations were noted. These limitations 
and are presented in the next section. The following 
limitations apply to the project:
1. The scope of the analysis here is limited only to 
providing a context for making an adequate college 
decision; no other decision-making capabilities are 
assumed or included.
2. The sites analyzed are only deficient in providing 
the information relative to the analysis matrix 
(where applicable). It is not assumed that they are 
deficient in any other way.
3. The deficiencies outlined in the project apply only 
to the web sites selected in the group to analyze.
4. The projected improvements are inclusive as 
suggestions for what developers may include on their 
web sites in order to make them more successful in 
assisting students. It is not assumed that, should 
those improvements be made, any individual result 
will be accomplished, only that the sites are more 




The following terms are defined as they apply to the 
project.
1. College search - to look for or examine colleges 
carefully by prospective students who have 
completed or are about to complete their 
secondary education and intend to matriculate to 
one of the colleges that are■the object of the 
search.
2. Websites - A set of interconnected Web pages, 
usually including a homepage, generally located 
on the same server, and prepared and maintained 
as a collection of information by a person, 
group, or organization (www.dictionary.com 2007).
3. College Admissions/Recruitment - a group of 
people who assist prospective students to apply 
and get accepted at a college or university
4. Dean - is a person with significant authority 
over a specific academic unit, or over a specific 
area of concern, or both.
5. Private University - is a university that is run 
without the control of any government entity.
8
6. Vocational School - an institution providing 
vocational education, also referred to as a trade 
school or career college, and that is operated 
for the express purpose of giving its students 
the skills needed to perform a certain job or 
jobs.
7. Vocational School - a school offering instruction 
in one or more skilled or semiskilled trades or 
occupations.
8. Private University - is a university that is. run 
without the control of any government entity.
9. Career Services Staff - are the staff of a 
college or university who assist with career 
placement after graduation.
10. Financial Aid Advisors - are the staff of a 
college, or university who assist students with 
federal funding, scholarships, and grants that 
pay for their education (www.wikipedia.com 2007).
11. Counselors - are the staff of a high school, 
college or university who assist who help parents 
and family members in guiding their children 
toward a full range of educational options 
(www.dictionary.com 2007).
9
12. Principal - the educator who has executive 
authority for a school.
13. Vice Principal - an educator who assists the 




REVIEW OF THE LITERATURE
■ Introduction
Chapter Two consists of a discussion of the relevant 
literature. The general methodology for review involved 
surveying a sampling of the monographs written on college 
search information. This premise gives a concise 
understanding of the kind of information that is provided 
to students who might be using "traditional" non-internet 
based information and is a preliminary vantage point to 
assess what information has been provided to college 
students prior to the use of the internet as an information 
source for college search. Also, combining the internet 
with the monographs written on the subject of college 
search gives a comprehensive information base that includes 
most of the total body of information that is provided to 
students.
As part of the research preliminary to the project, 
the literature review here serves as the root criteria that 
will form the core of the survey material. This part of 
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the methodology involved several steps to provide the 
information necessary to populate the survey with the 
necessary data. However, it is necessary to provide a 
context for the kind of literature that is provided for the 
purposes of this research.
Broadly speaking there are four main categories of 
literature that have been produced that form the core of 
the research material related to how students choose their 
colleges. First, there are materials such as workbooks and 
self assessments that are aimed at.providing the student 
with a process for making college selection. Second, there 
are narrative works that take a perspective on college 
selection and present the student with the facts, figures, 
and rubrics of college selection and leave the process 
largely up to them. Third, there are the more traditional 
compendia of college guides that use rating scales and 
categories to rank institutions. Finally, there is a body 
of educational and psychological research that has analyzed 
the process of college selection.
All of these played varying roles in the 
determinations necessary for this project. Each of them 
contributed to the data that completed the survey build or 
was key in the methodology involved in its development.
12
Workbooks, and Self Assessments
Workbooks and self assessments provide the student 
with a static framework of guiding questions, fill in the 
blanks, categorized lists, or step by step procedures 
whereby they may narrow down some of their opinions about 
college selection. The purpose of these books is to take 
the student through a prescribed process that leads them to 
the self discovery necessary to select a college.
The College Planning/Search Book by ACT (1993) is 
divided into two major sections. The first section is an 8 
step planning section that takes the student through a 
process designed to allow them to self evaluate what they 
want from college, prioritize that listing, match it to the 
appropriate colleges, and then go through a basic admission 
process. The second section is a search section that 
allows the student to take the criteria that they developed 
in the first section and match it to specific colleges who 
possess the characteristics identified.
The College-Bound Student's Almanac by William 
Shanahan (1980) takes another approach by looking at the 
several processes that are required for students to enter 
college and guides them through each step with a series of 
questions and lists. He begins with the Inquiry Process 
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and works his way through Application, Admissions, Entrance 
Tests, Selection and Acceptance, Registration, Post­
Registration, and Financial Aid. Along the way he provides 
the criteria and questions necessary for students to 
evaluate and prepare for those steps when dealing with the 
college of their choice.
Narrative Works
Narrative works take a more conversational tone.and 
provide the student with guidance and elaboration over the 
more specific, process-centered workbooks. These less 
expedient works are aimed at providing the student with a 
greater detail and rationale when making a college 
selection and take a more global perspective, usually 
embracing several processes or procedures for selection. 
Many of these works are guides on how to meaningfully sift 
through the information provided by the colleges themselves 
and where to go to get the information necessary to make an 
informed college decision as opposed to providing the 
information in their own pages.
Guide for the College Bound by Larry Linamen (1998) is 
subtitled "Everything you need to know" and takes such an 
inclusive approach that he includes many issues for a 
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broader set of students like religious education and the 
special circumstances of college athletes. Planning Your 
College Education by William Rubinfeld (1981) uniquely 
includes such concerns as college prestige, specialized 
versus liberal arts education, and how to deal with . 
rejection.
Many of the books in this category may also take- a 
process based perspective, such as A Student's Guide to 
College Admissions (Unger 1995), which focuses specifically 
on choosing a college and then guiding, the student through 
the process of admissions. The narrative then reveals to 
the student the nuances of completing the admissions 
processes and perils of navigating the people, choices, 
forms, and steps successfully.
Finally, some references are categorically focused on 
specific types of students. So You Want to Go Back to 
School (Lenz and Shaevitz, 1977) is an admissions and 
college selection guide specifically for students who have 
left college at some point and are considering re-entry. 
The focus of this narrative is to uniquely identify the 
concerns of non-traditional students such as on campus 
childcare, the difficulties of emerging technologies, and 
even dispelling myths about maturity and education.
15
College Guides
College guides are the most traditional of the works 
that students use to make their selection. These are large 
data collections of many different,colleges categorized and 
rated according to a standard set of criteria. The guide 
may also include such important information as addresses 
and phone numbers of the key offices that new students may 
need. Many of these are produced on annual cycles and 
aimed at high school and university libraries as ready 
references for students to make their college selection.
One of the preeminent guides for college selection is 
the Peterson's Guide to Four Year Colleges (Thomson 2006). 
Peterson's provides a detailed brief-of admissions 
information about the school such as demographics, 
location, faculty, and majors. The schools are organized 
by state and then alphabetically, so there is no comparison 
between the schools or across the categories. The Fiske 
Guide to Colleges (Sourcebooks 2002) has a similar 
organization but uses an essay format to address categories 
of academics, setting, student body, financial aid, 
housing, food, social life and extracurricular activities. 
Rather than presenting briefs, the format uses an essay on 
each school to cover the categories broadly.
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The Princeton Review publishes a more selective guide 
of their determination of the "best" colleges in their 
Student Access Guide to the Best 306 Colleges (Meltzer, 
Knower, Custard, and Katzman 1994). This guide uses a 
combination of narrative and brief statistics in 
alphabetical order to indicate the best colleges in the 
nation. Each broad category, such as Academics and Campus 
Life,,are then rated across the schools and lists are 
provided for subjective criteria like "What's Hot" and 
"What's Not."
The final type of reference in the category of guides 
is comprised primarily of a categorized list of colleges 
according to certain criteria. The main focus of The 
College Finder: Choosing the School That's Right for You 
(Antonoff 1999) is to provide a list of the "best schools" 
in certain categories. All schools are ranked in detail 
under the broad categories of academics, social, 
internationalism, careers, athletics, enrollment, cost, 
quality, and admissions.
Research
This broad category includes works whose focus is on 
modeling college selection behaviors from two primary 
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perspectives. The first perspective is modeling choice 
from the standpoint of the psychology, characteristics, 
situation or the demographics of the student. The second 
general perspective is a model of selection from the 
vantage of the institution. These works provide the 
statistical framework for the elements of.college choice 
and a- macro-level analysis of the factors influencing 
student decisions;
Litten, Sullivan, and Brodigan (1983) introduced a 
study•in which both parents and students were surveyed to 
determine what characteristics of a college were most 
important. The primary criteria identified were "Fields of 
Study Offered," "Careers to Which the College Might Lead," 
and "Teaching Reputation of Faculty" (p. 84). They went on 
to identify what, information was most important to know 
about colleges from their selection group, which identified 
"Financial concerns," "Fields of study offered," and. 
"General Academic Reputation" as most important to both 
students and parents (p. 86).
Michael Paulson (1990) identified several segments as 
material enrollment indicators for students such as the
I
demographic picture, job market benefits of college, 
opportunity costs of college, direct costs of college, 
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competition, location, and curriculum. He argued that 
students could be segmented along geographic, demographic, 
academic, psychographic, and behavioral lines as predictors 
to college choice behaviors. From the perspective of the 
institution, it is important to know how these factors 
affect the individual profile of the student who 
matriculates on their campus. While Paulson's work is 
primarily.a marketing analysis, it provides an important 
context for understanding how the student's situation and
Icharacteristics may .affect their decision process.,
Chapman and Jackson (1987) reviewed published 
literature to obtain a specific list of determinants for 
college choice behavior. Among the highest reported 
reasons for college selection were "Has a good academic . 
reputation," "Graduates get good jobs", and "Graduates go 
to top grad schools." They also commented that the 
selection process for students is a three stage model 
consisting of perception formation, preference judgment 
formation, and culminating finally in choice selection. A 
warning issued by the researchers that is an important 
caution is that most of these studies do not have the 
reliability necessary to indicate perceptual distortions.
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Finally, Patricia McDonough (1997) takes a novel 
approach by studying the effect of social class and how 
schools engineer students to choose based on social 
criteria and relationships. While this reference is part 
narrative based on case studies and part research, it 
indicates that there are powerful social motivational 
components of college selection that come from stakeholders 
in the process such as teachers, parents, counselors, and 
friends who shape a student's eventual selection of a 
school. A cross section of her research'includes the 
importance of cultural influences as also being a 
significant influencer of how students choose their 
college.
Summary
The literature important to the project was presented 
in Chapter Two. It is important to note that the 
categories of literature served different purposes for the 
project design. The first three categories (Workbooks and 
Self Assessments, Narrative Works and College Guides) 
became contributors to the criteria that formed the core of 
the survey materials in the project. These were important 
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source works that indicated the specific components 
contributing to college selection by the authors surveyed.
The final category (Research) provided important 
corroborating research information for the data derived 
from the project survey and a context for its analysis. 
While,some of these sources directly provided information 
to the survey, the purpose of the inclusion of this 
category was primarily to provide a broader research
1
context under which the results of the survey and its 
analysis could be compared and interpreted. While having 
distinct roles, combined they provided the body of data 
necessary to produce the survey and the set of assumptions 





Chapter Three documents the steps used in developing 
the project. At a high level, the project was divided into 
several phases to accommodate the steps necessary to 1) 
gather data, 2) synthesize the data into a measurement 
tool, and 3) use the measurement tool to- develop a set of
conclusions. At each stage of the development there were a
unique set of concerns to ensure the integrity of the end 
result and some measure of analysis was necessary at each 
step.
The data gathering process was formulated into a 
survey that was comprised of responses to questions 
indicated by the literature review. The survey contained 
questions germane to what data the respondents should 
expect to see on websites that would be considered useful 
for college search. The information in the survey results 
was then used to create a rank listing that become the 
measurement tool against which existing websites could be 
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compared. This final comparison gave a complete picture of 
whether or not the community of selected websites does, in 
fact, provide the information that the experts surveyed 
indicate are required for the sites to be useful.
Development
This project was developed as an analytical process to 
determine whether or not the current college websites found 
on the internet address the needs of students. The purpose 
of the process was to provide a common set of criteria that 
should be used by.college oriented web sites in order to 
best meet the needs of students.
The research plan was developed in two major phases. 
The first major phase was to survey a list of experts to 
develop a.set of criteria that should be provided on 
college web sites. The second major phase was to apply 
that set of criteria to existing college web sites to see 
if they do, in fact, provide the information that the first 
phase experts stated would be most important to students.
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Resources and Content Validation
1. Common literature on college search. The common 
literature provided the context under which the 
original survey questions were written.
2. Experts and their expert opinions by survey. The 
responses to the survey provided the ranking of 
the material from the research and a complete 
listing of required information.
3. Ranking of college websites by analysis. The 
analysis of the websites using the completed 
ranking tool created the gap analysis on which 
the final conclusions of the research were drawn.
Design
This project consisted of a research design in the 
following steps:
1. First, common literature from libraries was 
surveyed that students might use as a part of 
their college search. The emphasis was on 
traditional literature, as the survey was 
attempted to ascertain the value of web sites. 
Thus, web sites were deliberately excluded. This 
allowed a division of the criteria into 'new' and 
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'traditional' which gave a perspective on what 
has been- traditionally thought of as important in 
college search and, now, what is considered 
important in college search.
2. Created a list of all of the components for 
students who are engaged in a college search from 
the perspective of literature provided to 
students and classified according to its purpose.
I
The purpose of this step was to survey the common 
, literature and analyze it for the 'kind', of data
that it provides to students. Therefore, the 
literature review was one of structure rather 
than content. For instance, if a book 
systematically provided information about the 
cost of tuition, it was added to the list.
3. The list was synthesized to remove duplicates.
Many resources provided the same information in 
their structure of data about colleges so the
• list had to be shortened so that all of the 
entries were considered unique and any 
duplication removed. The final list, with its 
corresponding sources, is 'included in Appendix A. 
The list, overall, still included some 235
25
distinct entries which were categorized into 31 
categories for the purposes of organization.
4. Once the. categorization was finished, each of the 
entries became questions for ranking in the 
survey. A survey was created that presented each 
of the entries by category to the members of the 
survey group. After providing some basic 
demographic information for analytical purposes, 
survey, respondents were asked to rank each of the 
entries with one of the following four ratings: 
Very Important, Important, Somewhat Important, or 
Not Important. Survey respondents specifically 
were cautioned to, "Keep in mind that this survey 
is not asking whether or not it is important for 
colleges to have.each of these elements, but 
rather whether or not students should be provided 
with them up front as a part of their decision 
making for college selection." The complete 
survey may be found in Appendix B.
5. The survey was then uploaded to a website located 
at www.surveymonkey.com for the purposes of data 
collection. Blind demographic data only was 
recorded in the survey, so it was not necessary 
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to protect personally identifiable information. 
The required IRB information was given to 
respondents at the beginning of the survey and 
they were, required to-"opt in" by ensuring that 
they had read and understood what the survey was 
about and what data would be collected. 
Respondents could "opt out" of the survey at any 
time and any "no" answers to the "opt in" 
question were removed from the survey data set.
6. Recruitment materials were sent to a pre­
determined list of professionals who are 
affiliated with the education fields, both at the 
secondary and post-secondary level. This was a 
convenience sample from a list of prior contacts 
that were affiliated with secondary and post­
secondary education. This group acts as an 
informative representative sample because they 
are the individuals most closely involved with 
student's college search activities (secondary 
individuals prior to college matriculation and 
post-secondary individuals during). Most of the 
survey respondents were located in the Southern 
California area around Los Angeles and
27
recruitment emails were sent in the form of
solicitations to take the survey at the link 
provided within the survey timeframe of one week. 
Recruitment materials are provided in Appendix C.
7. During the survey week, respondents clicked on a 
link in the recruitment email which took them to 
the survey. Once they were on the survey, site 
they were asked to read the required information 
and click "yes" to ensure that they wanted to 
participate. Each of the participants was then 
presented with the categories in each question 
and to rank each entry in each category. 
Respondents were free to mark as many entries as 
they wanted at any ranking. They were not asked 
to order the entries, only to mark their level of 
importance as information relevant to the 
students involved college search.
8. Once the survey was completed, the results were 
tabulated and organized according to a ranking by 
the respondents. Each of the responses was put 
on a scale of 1 as "Very Important," 2 as 
"Important," 3 as "Somewhat Important" and 4 as 
"Not Important." This meant that each of the 
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responses could be ranked in order after 
considering what each of the respondents who were 
surveyed indicated. A mean score for each 
response made it possible to rank each as a 
comparison by order of importance to the. survey 
group as a whole.
9. By way of prioritizing the list, it was placed in 
rank order by.the mean score for each response. 
The list was then reduced-to only those entries 
with a mean score of 2 or less. In this way, the 
shortened list was comprised of only those ranked 
"Important" or "Very Important" by the mean 
score. This left 85 entries, out of the previous 
235, of which the complete ranking (along with 
the truncated list) is included in Appendix D.
10. The reduced list of 85 entries was assumed to be 
the list of most important items relative to a 
college search by the survey group. The list was 
constructed into a matrix whereby the presence of 
those items could be compared to existing college 
search websites to see if those sites contained 
the elements suggested by the survey group. The 
matrix required simple "Yes" or "No" entries and
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' was completed by the project author while 
surveying the sample list of 22 sites. Websites 
were chosen based on their "Google" ranking, 
which is an indication of their visibility from 
the standpoint of students who may be engaged in
, college search. A simple rule was invoked to 
decide the appropriateness of "Yes" or "No." If 
the site contained the information required of 
that element or it linked to the required element 
directly, the answer was "Yes." If it did not 
contain the information or it linked only to 
general information on the college website, the 
answer was "No."
11. Having completed the survey of college web sites, 
the last few stages included merely analyzing the 
data that was gained. The list of websites were 
ranked according to how many of the 84 required 
entries were present to rank the "best" websites
, (as those that provide the most information that 
is required) by the number of "Yes" answers 
attained overall.
12. Finally, it was also possible to obtain a gap 
analysis indicating what information (from the 
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group as a whole) is not being provided to 
students that the survey respondents indicated 
should be. This allowed for the development of 
both a standard, for what information should be 
provided to students, and a pathway indicating to 
site providers what information they needed to 
provide in addition to their current offering in 
order to better serve their- student populations.
Population Served
There are two main populations served by the result of 
this project. The first, and most direct population, are 
the companies and developers of college oriented websites. 
The set of standards and improvements to the existing 
offering suggested in the final phase of the project are 
intended to act as a guideline for the kind of information 
that best meets the needs of students and would allow them 
to conform their sites to this standard.
The indirect, but most affected, population served by 
the project is the students themselves. If site designers 
take into consideration the improvements suggested herein 
ultimately students would receive better, more accurate and 
to the point information to make more informed college
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choices. These overall improvements would give students 
more information and better tools on which to make choices 
that clearly reflect the complexity of the decision upon 
which a college selection is made.
■ Treatment ■
The first phase of data treatment, in detail, was to 
take all of the elements indicated by the literature review 
and complete a master listing of criteria present in 
existing college selection texts. This list was 
synthesized to reduce repetition (elements that occur in 
multiple sources) and then categorized to create the list 
of elements that became a part of the survey.
Once the surveys were completed, they were then 
tabulated according to a rating system outlined in the 
research design. This consisted of a point system (1-4) 
that allowed for generating an average response over the 
course of the surveys. The average allowed for each 
response to be compared to the others. More responses 
closer1to 1 (or Very Important) weighted the overall 
average toward Very Important; higher ratings sent the 
average in the opposite direction.
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Overall, this allowed for the elements to be placed in 
rank order. The list was then truncated that the ranking 
of 2 (the value of Important) yielding the entries that 
would become the measurement tool for the websites. This 
meant that the websites would be judged according to the 
elements who scored, after averaging, the rank of 
"Important" or "Very Important" according to the survey 
respondents.
The rating tool was then used to measure the 
performance of the websites with "Yes" or "No" answers. 
The sample sites either had those elements produced 
directly on their site somewhere or they linked directly to 
the page on the school website with that information. If 
the site only linked to a general school page it was not 
given a "Yes" indicator. This was done to ensure that the 
site itself provided the information to the student seeking 
it, not requiring them to do their own search and 
navigation through materials outside the site in order to 
find it.
The final treatment of data was to compare the 
performance of the websites using the tool. As stated, the 
goal of the tool was to indicate whether or not the 
information is being provided to the students from both 
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individual sites and by the community of site developers 
(which could be considered the industry) as a whole. This 
measurement from both the detail and at the high level 
indicates what information is or is not- being presented to 
students that may be considered necessary for them to be 
informed.
Data Analysis Procedures
The data was analyzed in two specific stages. The 
first was the creation of a set of necessary criteria. The 
second was a rating scale for each of the web sites based
i
on these criteria. The attempt was made to make the 
comparisons as objective as possible by using a standard 
rule for the presence or absence of the criteria on the 
site .’ They were then compiled to give an overall 
performance by categories. The important part of this 
analysis was that it was not designed to "rate" the 
websites as much as it was designed to rate how many of the 
sites have these elements present ,in their design (cross 
sectioned by category and not by site). This type of 
"yes/no" comparison ensures that the measure was not based 
on value judgments. The required element was either 
34
present on the website (or linked directly by it) or it was 
not.present.
Once the category elements were developed and 
thresholds determined, such as the minimum number of sites 
that have or do not have criteria for them to be determined 
as 'common' to most websites or 'not commonly included,' a 
clearly defined set of criteria that are not met were 
included as the gap analysis. The eventual gap analysis 
results were then transferred into standards for inclusion 
in the websites as a common list guideline for website 
development.
Summary
The procedures involved in acquiring the data, 
measuring it at intervals and then re-applying it were 
necessary in order to reach the kind of multi-level 
analysis that the project required. The first stage 
analysis was to investigate the literature to develop a 
common body of accepted information that is provided to 
students. The second stage was to test that body of 
information against what practicing and modern 
professionals know is important for students. The final 
stage was to take that ranking provided by the surveys and 
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investigate the websites to see if they do, in fact, 
provide that information to students.
The end result was both a conclusion about the 
industry performance as a whole and a statement of the 
information commonly presented to students which informs 
their choice. This allowed for the development of a 
standard set of criteria that could be applied to any 
website whose goal is to provide students with information 




RESULTS AND DISCUSSION 
Introduction
Included in Chapter Four is a presentation of the 
result of completing the project. There were several 
interim steps that were required for completing the project 
analysis, each of the next stages were dependent on the 
results of the analysis having been performed before the 
next stage was possible. Thus, there will be several 
levels of findings presented here at the three major stages 
of the project development, each with their own important 
interpretations.
The first stage results were the analysis of the 
literature review, which yielded the comprehensive list of 
criteria that the research indicated was important for 
college search. The next stage results were the rating of 
these criteria by the survey group and the corresponding 
ranking of these criteria. The final stage results were 
the matrix rating of the college websites and their 
performance against the criteria from the ranking.
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The analysis at each stage was necessary to ensure 
that each of the phases of the project had adequate 
controls and were organized appropriately to acquire the 
data necessary for the next. After reviewing the findings 
of each stage in detail and how they were able to allow the 
next steps of the project to continue, the final analysis 
of the project is presented with an overall interpretation 
of the results.
Presentation of the Findings
The first phases of findings were a result of the 
literature review producing the data that was crucial to 
the survey. While the complete survey data is included in 
Appendix D, the summary of categories and the number of 
entries in each category are listed in Table 1 below. Each 
of the items was grouped into one of the 31 categories 
listed. This allowed them to be organized into tables in 
the survey presenting like information close together to 
make its comparison easier when rating the responses.
Table 1. Categories of Research Produced Survey Items 
Category_____________________________ Items
Academics - Broadcast, Speech and
Print Communications 6
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Academics - Classes 7 
Academics - Faculty 7 
Academics. - Language Programs 3 
Academics - Music and Drama 15 
Academics - Programs 10 




Admissions - Transfer 4 
Alumni 5 
Athletics and Kinesiology 13 
Campus Life 10 
Career Services 2 
Class Composition .5 
Community Characteristics 5 
Cost 10 
Financial Aid 13 
General Information 6 
General Information - Campus
Characteristics 12 
General Information - Community
Characteristics 3 
General Information - Contact 7 
General Information - Endowment 2 
General Information - Location 7 
Housing (On Campus) 7 
Physical Facilities 14 
Physical Facilities - Library 4 
Physical Facilities - Technology 2 
Student Activities and Lifestyle 11 
Student Body 12 
Physical Facilities - Accessibility_______9 
Grand Total 235
From the category analysis alone, the survey yields a 
fairly'comprehensive list of items covering many different 
aspects of a college's scope. This gave an extensive list 
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of responses for the survey respondents to rank and ensured 
that many of what may be presumed to be the outlying 
indicators would be included, in case they turned out to be 
significant. This allowed the respondents the widest 
possible scope of including many different criteria in 
their rating as important.
From this list, the survey was completed and the 
configuration set up on the platform for delivery to the 
respondents. The completed survey instrument is listed in 
Appendix B and is a match to the categories and 
organization suggested by Table 1 and included the complete 
list in Appendix D.
The next stage of findings was the survey results 
themselves. Once created, the survey link was sent to a 
list of 70 post-secondary and secondary education 
professionals, 55 people attempted the survey and 45 
completed the survey according to the rules used to 
determine survey completion. This gives an overall 
response rate of 64.29% and gave a population of 
significant size upon which to measure the results.
The respondent data yielded a cross section of 
participants in the survey from a variety of perspectives. 
Each respondent answered questions regarding age, 
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ethnicity, race, gender, institution for which they were 
employed, department, and job role. This allowed for a 
significant profiling to emerge in order to analyze the 
group for bias and to determine if there were any 
significant demographic factors that might have contributed 
to the responses.
With regard to gender, the respondents were divided 
very near equally with 47% (21) of the responders 
indicating female and 53% (24) of responders indicating 
male. Figure 1 illustrates the breakdown of respondents by 
gender.
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Respondents were offered the opportunity to answer age 
information in one of the following categories: "20 - 29", 
"30 - 39", "40 - 49", "50 - 59", and "Over 60". The age 
distribution of respondents was a normal curve distribution 
with a central tendency toward the "40 - 49" year old 
group, wherein the majority of responders were located. 
Figure 2 illustrates the age breakdown of the respondents 
by these categories.
Count of RespondentlD]





20-29 30-39 40-49 50-59 60-69
|Age Groupl
Figure 2: Survey Respondents by Age Group
The survey respondents were also asked to provide 
basic ethnicity and race information according to the race 
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and ethnicity categories used by the US Census Bureau, 
which.divide the classification into Race and Ethnicity. 
Respondents were offered the opportunity to indicate 
"American Indian or Alaska Native", "Asian", "Black or 
African American", "Native Hawaiian or Pacific Island", or 
"White" in the category of race and were offered the 
opportunity to indicate an ethnicity of either "Hispanic" 
or "Non-Hispanic" (Census 2000) . The: largest respondent 
group was the "White Non-Hispanic" group and the results of 




Figure 3: Survey Respondents by Race and Ethnicity
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Respondents were also surveyed by the institution and 
department in which they work. Respondents were asked to 
provide information regarding the type of institution in 
which they work with the responses listed as: "High 
School", "Private University", "Private College", "Private 
Vocational School", "Public University", "Public College", 
"Public Vocational School", "Company (Non-Academic)", and 
"Other." In all "Other", responses, the respondents could 
fill in a field to specify where they work that might not
1fit the category descriptions.
Likewise, departments were divided into the major 
categories of most of the areas of responsibilities for 
academic institutions. Respondents were asked to enter 
"Admissions/Recruitment", "Administration", 
"Academics/Faculty", "Career Services" or "Other" as their 
department. Figure 4 shows the results of these two 
results combined to profile the type of institutions and 
the departments the respondents represented.
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Figure 4: Survey Respondents by 
Department
Overall the largest group of respondents came from the
Private College group, followed closely by High School
institutions and represented by the data in Table 2.













The final profile element surveyed were.the 
respondents by job role. The job role asked for the 
specific function of that individual in the organization 
where they worked. Respondents were asked to choose from 
the following job roles by category: "Counselor", 
"Admissions Advisor/Representative", "Financial Aid 
Advisor", "Principal/Vice-Principal", "Faculty", "Career
IServices Staff", "Dean", "Program Director/Chair", "Other 
Administrative", and "Other." Figure 5 contains an 
analysis of the respondents by job role.
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Figure 5: Survey Respondents by Job Role
The second major stage of analysis for the research 
was done on the survey results. The purpose of the survey 
results in this research was not an end in itself but a 
means for constructing the analytical tool on which the 
websites were rated. After the survey results were 
received, a weighting scale was established according to 
the following table with the responses.












This allowed for the survey responses to be averaged for 
each question and then the averages compared in order to 
rank the questions. The complete listing of all 235 
questions and their average rank is listed in Appendix D.
However, for the purpose of the website analysis tool, 
the ranking of questions was truncated to include only 
those questions whose average score was 2.0 or lower, which 
would indicate an average ranking of "Important" or "Very 
Important." In fact, this subset yielded 85 responses from 
the original group that met these criteria. This became 
the measurement listing that was used to rank the websites.
A tool was constructed that consisted of each of the
22 websites that were to be measured with the ranked 
listing of the top 85 criteria that scored 2.0 or better on 
the survey against which those measurements were made. The 
measurement tool required only that sites be ranked for the 
presence or absence of the required element, either "Y" if 
it was'present, or "N" if it was not. If a site linked 
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directly to the element on the school website, it was also 
included as "Y" but not if the site linked out to just the 
general school page. The rationale being that if it links 
directly to the information (i.e. a tuition link on the 
college search page links directly to the tuition page of 
the institution) then it is as good as if the site provided 
it under a single link in its own page;
The final stage of analysis included using the 
completed measurement tool to derive a measure of the 
characteristics of the websites. The complete measurement 
of all of the ratings for the websites is listed in 
Appendix E. However, to summarize the results several 
revealing analyses were completed. The first of these were 
the statistical results of the sample overall. Table 4 
summarizes the relevant data for the sample.
Table 4: Summary of Statistics for the Number of "Y"
















Based on the above, a plot of the distribution of the
iwebsite performance is indicated in Figure 6.
Figure 6: Probability Distribution of the Website Sample.
When viewed as percentages, the sites performed within a 
range from 1% (1/85) to 62% (53/85) for all 85 values 
listed on the survey. This was computed by taking the 
count of overall "Y" responses for each site and dividing
i
it by the number of measures. The mean percentage ranking i
for all of the sites measured against the total number of 
measures on the tool was 31% or, in general, the sites 
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measured an average score of 27 of the 85 possible 
responses that survey' respondents said were important.
Figure 7 describes the individual site rankings, when 
compared, to one another by percentage for all of the 
measures listed.
Figure 7: College Sites by Percentage Rank - All Measures.
This analysis indicated that the best performing site, 
www.ctcl.com, lead the group with only 62% of the 
overall required elements. For the sample in its 
entirety, 16 of the 22 sample sites, or 72%, had less 
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than half of the required elements ranked as important 
by the survey group.
When restricting the field, the sites performed 
somewhat better in the top tiers of the comparison 
elements. Figure 8 presents the performance of the sites 
ranked only by the top ten criteria from the measurement 
tool.
Figure 8: College Sites by Percentage Rank - Top 10 
Criteria.
In this ranking, several sites scored perfectly, 
having 3 sites with all 10 of the top 10 rankings present. 
The mean performance of this group was, likewise, much 
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higher at 61%. Appendix F includes the.top 20 and Appendix 
G contains the top 30 rankings, as well, which indicates a 
similar trend for the data set; as more criteria are 
introduced fewer of the sites have them present.
The final analysis involved ranking the performance of 
the criteria by the number of websites who contained those 
criteria. This was a re-projecting of the same data used 
for the analysis of the websites; however, from this 
perspective the research was concerned with how often an 
element in the measuring tool was present on a website. 
Figure 9 presents an analysis of the 85 criteria by the 
number of websites on which they are present.
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Figure 9: Analysis of Criteria by Number of Sites.
This data indicated-that some 23 criteria were present on 
none of the sites at all and a total of 52 criteria of the 
85 indicated by the respondents as important were on fewer 
than 50% of the sites surveyed.
When the criteria performance for all values was 
analyzed by rank of the criteria (the ranking associated 
with the criteria according to the survey results), it 
generated a linear regression line with a negative slope. 
Figure 10, shows both the criteria in order by rank, their 
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performance by number of sites on which they- were found and 
the trend line calculation.
Figure 10: Number of Sites by Rank of Responses with
Linear Regression.
25 :---
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Rank by Respondents
Finally, after having reviewed the data for what 
criteria was found on the websites, the final result 
is the "gap" analysis of the criteria not provided in 
any of the college search websites but ranked as 
important by the survey respondents. The list in the 
table below is presented in rank order and contains 
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those criteria not found on any of the websites 
surveyed. The full list, including those found only 
on a handful of the websites is included in Appendix 
H.
Table 5: Gap Analysis - Criteria Ranked as Important but 
not Present on any of the Web Sites.
Criteria Category Rank
Careers to Which the College Student Services -
Might Lead Career Services 17
Computer Labs Physical Facilities 30
Rules and Regulations for General Information -
Students Campus Characteristics 36
Grading System General Information 39
Classrooms Physical Facilities 47
Professors Accessible Academics - Faculty 48







Library Collection Library 58
Reputation of the Department
Computer-assisted learning
Academics - Faculty 60
center for Physically Physical Facilities -
Challenged Students Accessibility 63







Physically Challenged Physical Facilities -
Students Accessibility 66




Contributions by Parents Cost 72
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Average Per Student







Accreditation Academics - Programs 79
Professors Interesting Academics- - Faculty 83
Computer science faculty Academics - Science
offices and Computers 84
Discussion of the Findings
As with the data analysis, the discussion is 
contextualized by the three major project stages. In the 
first stage, the purpose of the literature review was 
realized in that it generated the categorized survey. The 
235 criteria which formed the survey were successfully 
synthesized from the review of the data presented in the 
research texts and categorized.
Although an effort was made to remove extra category 
entries, it was clear when forming the analysis that some
f 
of the survey questions were very close in nature to one 
another and that distinction may not have been clear to the 
survey respondents. Some definitional components could 
have been included in the survey to provide respondents 
with more a context for ranking the survey elements and 
would have added authenticity to the tool.
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The demographic results of the surveys indicated that 
the survey group was fairly varied. No significant bias in 
the gender category for respondents was observed with the 
tendency of the population to be nearly split between male 
and female.
In terms of age, the population again had a varied 
distribution with the highest number of respondents from 
the 40 - 49 year old age group, and the rest of the 
respondents tailing out at either end.of the age ranges. 
Again, this was not expected to be a source of bias because 
the age range, in addition to being varied, is within the 
level of expectation given the level of professionals who 
were surveyed.
The ethnic and racial distribution of the population 
indicate the largest group as "White - Non-Hispanic," which 
would be expected for the population and the rest of the 
minority populations indicated at expected levels with the 
exception of Asian. The Asian group was surveyed at 18%, 
better than 4 times its expected value. This could have 
had a material impact on the survey results versus 
expectations for the population at large, where Asians 
represent about 4% of the US population (Infoplease 2007).
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The analysis of data by department and institution 
yielded results that were both varied in terms of 
institutions represented and departments. Some 
institutions were lacking representation and this could 
have had a material affect on the survey. Public 
Universities, for instance, were completely unrepresented 
and vocational schools had very few respondents. This 
could have biased the data toward the specific needs and 
opinions of those who work primary in the private colleges 
and high schools.
Departments were well represented from a variety of 
areas. While there was greater representation from Faculty 
and Admissions personnel, these were primary target groups 
for the survey and this was not considered a bias factor, 
but rather a statement reinforcing the value of the survey 
data. The data on job role indicated the same basic 
information that the primary respondents were admissions 
personnel and faculty.
The second stage of data analysis was yielded from the 
results of the survey and produced a ranking of the survey 
elements in terms of the importance to the survey group. 
By using the methods included in the research, it was 
believed that external factors having a negative affect on 
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the validity of the survey were minimized, with the 
exception of some responses not being clearly delineated 
from one another.
The product of this stage of the research was the rank 
listing that became a part of the website analysis tool. 
The method used to transfer the survey data into the 
website analysis tool was a purely mathematical ranking of 
the average of the responses for each element. Then, only 
those responses with an average score of 2.0 or lower 
(ranked as "Very Important" or "Important") were included.
This produced the 85 elements of the survey website 
tool. Since this stage used a simple "Yes/No" method for 
ranking the websites and a rule for determining whether 
sites meet the criteria, it was expected to produce the 
optimum results with little subjective interference over 
the result.
With the sites ranked according to the criteria 
listed, the final phase of the research was to analyze the 
performance of the sites with the tool. There were several 
important trends that were noticed from the data.
When the data was analyzed by site performance, the 
sites themselves scored no better than 62% of the criteria 
at the high point of the range, with most scoring much 
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lower. This indicates that the majority of sites! did not 
have many of the elements deemed necessary by the survey 
group. When the analysis was truncated down to the top 
ranked, many sites performed better. The inference here is 
that, in general, sites had the "Most Important" elements 
recommended by survey respondents but fared not nearly as 
well when viewed comprehensively.
When the data was analyzed by criteria performance, 
similar patterns emerged. With 23 criteria not even 
present on any of the sites it is easy to see why the 
percentages were so low in the site analysis. On the 
opposite end of the analysis, only 2 criteria were present 
on 21 out of 22 sites, as the best performing criteria. 
There was wide variation in performance between, but the 
absence of the first 23 was the most telling data, it 
indicated that many of the elements thought important by 
the survey respondents are simply not present on the sites 
sampled.
The significance of the rank analysis and regression 
line from Figure 10 indicated that, similar to the data 
from the website analysis, there was a relatively good 
correlation between what the sites found important and what 
the survey respondents found important. Generally, the 
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most important items ranked by the survey respondents were 
on the sites measured and the negative slope of the linear 
regression line indicates the diminishing importance of the 
criteria relative to.the ranking by the respondents. Thus, 
as the importance to the respondents was diminishing, so 
was the likelihood that it would be found on the sites.
The gap analysis indicated two important findings.
The first was that 23 of the criteria were not even present 
on the websites at all, showing a significant "gap" between 
the survey respondents data and what was actually found on 
the sites. The table further indicates that students with 
disabilities are at an increased disadvantage when engaging 
in college search as 5 of the 9 accessibility criteria are 
not even present on any of the sites surveyed. At most, 
only 12 sites of those surveyed had any information at all 
on accessibility for disabled students.
Summary
The profile of respondents for the survey was 
primarily admissions personnel and faculty from private 
colleges and high schools with varied age and ethnic 
backgrounds, although there were a larger number of Asians 
surveyed than expected. Both genders were equally 
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represented and the tendency of the population was to be in 
the age range of 40 - 49.
The survey results produced a reliable and usable 
measurement tool for the purposes of ranking the websites 
that were analyzed. It consisted of 85 ranked listings of 
the elements considered most important to be provided to 
students engaged in college search.
Once the websites were ranked and their performance 
calculated the data was interpreted with two primary 
analyses. The first analyzed the performance of the sites 
themselves, and in comparison with one another, and 
determined that, overall, very few sites had many of the 
elements considered important by the survey respondents; 
however, they did have the most important elements 
included.
The second analysis corroborated the first by 
considering the ranked criteria and on how many sites the 
criteria were present. It was determined that many of the 
sites were completely missing many of the criteria 
considered important by the survey group; however, the more 
important the criteria to the survey group, the more likely 





Included in Chapter Five was a presentation of the 
conclusions gleaned as a result of completing the project. 
Further, the recommendations extracted from the project are 
presented. Lastly, the Chapter concludes with a summary of 
the overall result of the project in view of its objectives 
and a look forward for further research and industries 
engaged in providing students with opportunities to enhance 
their college search and selection efforts.
Conclusions
The conclusions extracted from the project follows.
1. The research data yielded a list of 235 possible 
criteria in 31 categories that could be 
considered by students in college search and that 
were a part of the relevant college search 
literature.
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2. The survey yielded 85 criteria that were 
considered "Very Important" or "Important" by the 
survey ■ group. The survey was considered valid 
according to the profile information provided by 
the respondents and according to the results, 
though there could have been a greater degree of 
explanation on some of the criteria to further 
distinguish them from one another and add to the 
accuracy of the data.
3. The website analysis determined that the range of 
websites containing all of the criteria was from 
1% to 62%. That is, at most, 62% of the criteria 
deemed important by the survey group were present 
on the sites. The average for all sites was 31%, 
indicating that generally the sites would have 
1/3 to 2/3 of the required elements but not more.
4. However, when considering the highest scoring 
criteria, most sites did have these elements 
present. Summaries of the top 10, 20, and 30 
criteria presented in Appendices F and G and the 
summary graph with regression presented in Table 
10, indicated that the more important that a 
criteria was to the survey group, the more likely 
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it was to appear on the sites. This means that 
there is an alignment between what site creators 
think is ranked.important and what the survey 
respondents ranked as important.
5. Further analysis indicated that 23 criteria were 
not present on any of the sites. This causes a 
significant gap in the knowledgebase that was 
considered important by the survey respondents 
and the information presented by the websites.
6. There was a wide variation in the amount of 
information provided in the body of the sites, as 
well. Even the best performing criterion was 
present on 21 out of 22 sites, which indicated 
that the information is still not pervasive. The 
average number of sites any criterion was located 
on was 7. This would mean students would have to 
use many different sites to maximize their access 
to recommended information and even then it would 
be largely incomplete, perhaps only as much as 
62% complete, and completely lacking some 
information.
7. The final result is the "gap" analysis of the 
criteria not provided in any of the college 
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search websites but ranked as important by the 
survey respondents. The list was presented in 
rank order and contains those criteria not found 
on any of the websites surveyed. The full list, 
including those found only on a handful of the 
websites is included in Appendix H.
8. The table further indicates that students
with disabilities are at an increased 
disadvantage when engaging in college search 
as 5 of the 9 accessibility criteria are not 
even present on any of the.sites surveyed." 
At most, only 12 sites of those surveyed had 
any information at all on accessibility for 
disabled students.
Recommendations
The recommendations resulting from the project follow. 
The recommendations are primarily aimed at website authors 
and college search sites, in general, who seek to provide 
information to students on behalf of the students 
themselves.
1. College search sites collectively and 
individually could do a better job of providing 
more information to students. Since this 
operation is an individual, rather than 
collective, effort, sites should use something 
like the.rank criteria presented in this paper as 
a guide for what additional information they 
should provide to their students.
2. For competitive edge, any site providing the 
information listed in the 23 criteria of the gap 
analysis would be doing so ahead of any other. 
The inclusion of this information on their site 
would make them unique among the top college 
search sites on the internet as one of the only 
ones to provide that information.
3. The information that sites already present is 
important, so that should be maintained; however, 
sites should consider expanding the information 
that they provide to students to include all 85 
criteria. Doing so would make any site a "one 
stop shop" for students who are engaging in 
college search and covering the most important 
criteria.
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4. For future, scalability, sites could aspire to 
include all 235 criteria, thereby being a 
complete mine of data on college search and 
providing just about any conceivable criteria 
that students may wish to have. Also, this would 
make such a site an unparalleled data store for 
research purposes on college characteristics.
The full ranking criteria from the survey can act 
as a roadmap for this development, allowing sites 
to build their data store in priority order.
5. Advocacy groups could well be concerned about the 
lack of availability of resources for college 
search for students who may have disabilities, as 
this was an unpredicted yet important result of 
the research. These groups could ensure that a 
greater awareness of disability concerns exist on 
campuses, to provide the information, and for 
college search sites to make that information 
available up front to disabled students. This is 
especially important for students with 
disabilities considering the fact that 
accessibility as a category could be a "deal 
breaker" in prioritizing their college search.
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Summary-
Chapter Five reviewed the conclusions extracted from 
the project and presented the data sufficient to indicate 
where the major gaps were found to be in college search and 
college search websites. The conclusion was presented that 
websites, while providing the most important information, 
are not providing comprehensively the information necessary 
for students to make an informed college choice.
This is further complicated by the fact that even if 
students engage multiple sites in their college search, 
they will get more information, but not all of the required 
information. Some of this, information is simply not 
present- in the offering of the existing body of college 
search sites. Finally, It was also determined that 
students with disabilities are at a distinct disadvantage 
when attempting college search, as most of the information 
in their categories is not present to any significant 
degree on many of the sites surveyed.
It was recommended that college search sites review 
the kind of material presented here as a guideline for what 
information needs to be integrated into their offering 
about colleges. This will provide students with a better 
basis on which to make their college search and ensure that 
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they have adequate information necessary to make an 
informed decision.
Further, the presentation of information will be more 
equitable to groups, such as those with disabilities, who 
are likely to make college decisions based on accessibility 
factors that are not a consideration for most students. 
Such inclusions are likely, not only to forge important 
relationships with these communities by ensuring 
equitability, but also to make the sites more useful and, 
thus, more popular.
Moving forward, sites should consider these concrete 
recommendations about the exact data that would move their 
usefulness and practicality to the forefront of the 
competition. Strategically, these sites could include 
these recommendations as a way to enhance their business on 
the internet as well as providing the important public 





Table 6: List of all Criteria by Source
Item Category Source Page





Careers to Which the Career Services Litten, 84
College Might Lead Sullivan, 
Brodigan
Fields of Study Offered Academics - Litten, 84
Programs Sullivan, 
Brodigan




Price (Tuition, Fees, Cost Litten, 84
Room, Board) Sullivan,
Brodigan
Scholarly Reputation of Academics - . Litten, 84
Faculty Programs Sullivan, 
Brodigan
Acceptance Rate to Admissions Litten, 84
Graduate/Professional Sullivan,
Schools Brodigan




Setting (Neighborhood, General Litten, 84
etc) Information Sullivan, 
Brodigan
Residential Life and Student Litten, 84
Options Activities and Sullivan,
Lifestyle Brodigan
Social Atmosphere Student Litten, 84
Activities and Sullivan,
Lifestyle Brodigan
Appearance of Campus General Litten, 84
Information Sullivan, 
Brodigan





Average Entrance Test 
Scores



















































































































Tennis and racquetball Athletics and Linamen 74-
courts Kinesiology 76
Vans/buses for travel Athletics and Linamen 74-
to sports events Kinesiology 76















































Computer-assisted Facilities for Linamen 74-
learning center the Physically 
Challenged
76

































Language labs Languages Linamen





Music and Drama Linamen
Choir rehearsal rooms Music and Drama Linamen
Computer music 
facilities
Music and Drama Linamen
Costume room/storage Music and Drama Linamen
Fine arts center Music and Drama Linamen
Lighting Music and Drama Linamen
Musical instruments Music and Drama Linamen
Music building 
classrooms
Music and Drama Linamen
Music faculty offices Music and Drama Linamen
Music lockers Music and Drama Linamen
Orchestra pit Music and Drama Linamen
Practice rooms Music and Drama Linamen
Percent)
Recording equipment Music and Drama Linamen 74-
76
Senior recital room Music and Drama Linamen 74-
76
Sheet music library Music and Drama Linamen 74-
76
Anatomy and biology Science and Linamen 74-
models Computers 76
Computer science Science and Linamen 74-
faculty offices Computers 76
Hardware and software Science and Linamen 74-
inventory Computers 76












Number of Undergraduate 
Students
Student Body Townsend 58-
59
Number of Graduate 
Students
Student Body Townsend 58-
59
Gender Breakdown Student Body Townsend 58-
59
Number of Freshman Student Body Townsend 58-
59







































Percent of Freshman .












Minimum Transfer GPA Transfer Townsend 58-
59
Percent of Students Who




Percent Who .Return in Class Townsend 58-
the Second Year Experience 59
Percent Who Graduate Class Townsend 58-
After Four. Years Experience 59
Percent Who Matriculate Class Townsend 58-
to Graduate School 
Within Five Years
Experience 59
Tuition Deposit Amount Cost. Townsend 58-
59
Total Cost (Including 




Tuition Cost Townsend 58-
59
Out of State Tuition Cost Townsend 58-
59











Average Total Package 
Per Student








Financial Aid Townsend 58-
59
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Financial Aid Townsend 58-
59
Percentage of Students 
with Non-Need Based 
Scholarships









Financial Aid Townsend 58-
59
Rating of Off Campus 
Part Time Employment 
Opportunities
Financial Aid Townsend 58-
59
ROTC Options Financial Aid Townsend 58-
59
CO-OP Program (Y/N) Financial Aid Townsend 58-
59
Total Endowment Endowment Townsend 58-
59
Per Student Endowment Endowment Townsend 58-
59










Miles from Town Center Location Townsend 58-
59
Ethnic Breakdown Class Townsend 58-
Percentage Composition 59
Total Minority Class Townsend 58-
Percentage Composition 59




Percentage from Public Class Townsend 58-
Schools Composition 59
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Percentage of Students Class Townsend 58-
from In State Composition 59
Freshman Required to Housing (On Townsend 58-
Live on Campus (Y/N) Campus) 59
Housing Guarantee Housing (On Townsend 58-
Campus) 59
Percent ,of Housing Housing (On Townsend 58-
Available to All Campus) 59
Students
On Campus Married Housing (On Townsend 58-
Student Housing (Y/N) Campus) 5 9
Women Only Dorms Housing (On Townsend 58-
Available (Y/N) Campus) 59
Percent of Students Campus Life Townsend 58-
Living on Campus 59
Percent of Student Who Campus Life Townsend 58-
Remain on. Weekends 59
Percentage of Buildings Campus Life Townsend 58-
that are Handicapped 59
Accessible
Car Retrictions Campus Life Townsend 58-
59
Percentage of Students Campus Life Townsend 58-
with Cars 59
Adequacy of On-Campus Campus Life Townsend 58-
Parking 59
Number of Fraternities Campus Life Townsend 58-
R Q








Percentage of Students Campus Life Townsend 58-
Belonging to 59
Fraternities/Sororities
Books Library Townsend 58-
59
Periodicals Library Townsend 58-
59
Microform Items Library Townsend 58-
59
Computers Available Technology Townsend 58-
59
Networked Computers Technology Townsend 58-
59
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Faculty/Student Ratio Classes Townsend 58-
59
Percentage of Classes 




Most Popular Majors Classes Townsend 58-
59






Number of 3-2 Programs
(2 Degrees in 5 Years)
Classes Townsend 58-
59



















Number Living Alumni Townsend 58-
59






Avverage Annual Gift Alumni Townsend 58-
59

























Scheduled Airline General Townsend 58-
Service Information 59
Miles to Airport General Townsend 58-
Information 59
Selectivity General Townsend 58-
Information 59
Year Founded General Townsend 58-
Information 59
Nickname/Mascot General Townsend 58-
Information 59
Religious Affiliation General Townsend 58-
Information 59
Coed/Gender Specific General Townsend 58-
Information 59
Region Location ACT 23-
24
Affiliation (Public, General ACT 23-
Private, Religious) Information 24
Admissions Selectivity General ACT 23-
Information 24
Size (Number of General ACT 23-
Students) Information 24
College Transfer Classes ACT 23-
Courses Available 24
Majors Available Academics - ACT 23-
Programs 24
Academic Standing Admissions ACT 33-
Required 34
Tests Required or Admissions ACT 33-
Recommended 34
Institutional Accreditation ACT 33-
Accreditation 34
Specialized Program Accreditation ACT 33-
Accreditation 34
Reputation of the Academics - ACT 33-
Department Programs 34
Requirements for a Academics - ACT 33-
Degree Programs 34
Learning Opportunities Academics - ACT 33-
Available Outside the Programs 34
Classroom
Advising System Academics - ACT 33-
Programs 34
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Special Opportunities Academics - ACT 33-
(Credit by Exam, Honors Programs 34
Programs, Summer
School)
Emphasis of Student and Academics - ACT 33-
Faculty on Academic :
Life
Programs 34
Orientation of Student ACT 33-
S tudent s: Academi c, ■ Lifestyle and 34
Social Service, Arts, 
Mixed
Activities
Social Life: Informal Student ACT 33-
or Fraternity/Sorority Lifestyle and 34
Oriented Activities
Religious or Political Student ACT 33-
Activities Lifestyle and 
Activities
34
Campus Rules that Student ACT 33-
Affect Student Lifestyle and 34
Lifestyle Activities




Active Clubs and Student ACT 33-
Interest Groups Lifestyle and 
Activities
34
Location of Campus Campus ACT 33-
Characteristics 34




Special Facilities Campus ACT 33-
Available in the 
Student's Area of 
Interest
Characteristics 34
Housing Options Campus ACT 33-
Characteristics 34
Community Size and Community ACT 33-
Location ’ Characteristics 34
Cultural and Social Community ACT 33-
Facilities Characteristics 34
Transportation Community ACT 33-
Characteristics 34
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Enrollment Figures for Non-traditional Lenz and 72-
Specific Programs Students Shaevitz 73
Educational Philosophy General Lenz and 72-
(Traditional, Online, Information Shaevitz 73
Experimental) 
Reputation of the General Lenz and 72-
School Information Shaevitz 73
Accreditation General Lenz and 72-
Information Shaevitz 73
Calendar Plan General Lenz and 72-
(Semester, Trimester, Information Shaevitz 73
Quarter)
Residency Requirements General Lenz and 72-
Information Shaevitz 73
Graduation Requiremeints General Lenz and 72-
Information Shaevitz 73
Non-Traditional Student Non-traditional Lenz and 72-
Resources Students Shaevitz 73
Grading System General Lenz and 72-
Information Shaevitz 73




Child Care Non-traditional Lenz and 72-
■ Students Shaevitz 73
Veteran's Affairs Non-traditional Lenz and 72-
Office Students Shaevitz 73
Sizes of Rooms Housing (On
Campus)
Shanahan 75








Career Services Antonoff 15
Basis for Student Admissions College 1114
Selection (Criteria) Board
Freshman Orientation Admissions College 1114
Fee Board
Email Contact for General College 1114
Admissions Information Board
Extra Curricular Student College 1114
Activities (Band, Lifestyle and Board
Theatre, Drama) Activities
Application Procedures Admissions College
Board
1114
Website General Fiske 15
Information
Phi Beta Kappa Academics - Fiske 15
Programs
ACT Range Admissions Fiske 15
What's Hot on Campus Student Meltzer, 58-
Lifestyle and Knower, 59
Activities Custard, and
Katzman
What's Not Hot on Student Meltzer, 58-
Campus Lifestyle and Knower, 59
Activities Custard, and
Katzman








Percentage of Academics - Meltzer, 58-
Professors Tenured Programs Knower, 59
Custard, and
Katzman
Percentage of Academics - Meltzer, 58-







College Based Website Requirements Instrument
Thank you for taking the time to participate in my survey. The following information is required and is in 
keeping with Federal and International informed consent requirements. Your review of this Information is 
mandatory arid is required for your participation in the survey. Please review it carefully. Should you have 
any questions about this data, please exit the survey and email ioanneev@gmail.com and I will be happy to 
address them.
Purpose of the research
Broadly defined, the topic of my research asks participants in this field to render their opinions on the 
subject of what students need to know about candidate colleges In order to make an informed college 
selection. The results of the responses to the survey will be compiled to draw conclusions about what 
criteria are Important for students ,to know about colleges. Once complied, the research will culminate in a 
list of recommendations for existing websites who provide college information and search criteria, which is 
the purpose of. analysis.
Procedures involved in the research
The research requires that I obtain the opinions of experts in the field of higher education to identify what 
elements are important as a part of the student's decision set. The survey was created based on research 
specifically centered on college decision making. Through library research, I have obtained a list of 
preliminary criteria that most writers have indicated are important for student's to know in order to make an 
informed college decision. The survey questions are modeled after this research and include a cross section 
of that data.
In order to profile the data, basic demographic questions are also included which will give me the ability to 
create valid trend analyses. No personally identifiable-information will be required for this research. The limits 
of identifiers will be broad age categories, gender, ethnicity, job identifier, and type of workplace by 
category. As a result, all survey results are completely anonymous.
Alternatives available should a subject decide not to participate in the research
Should you decide not to participate in the survey, you may exit out of It at any time by sirnply exiting it. 
Partial survey results are not submitted by the survey platform, so only a completed survey will be 
submitted. The website will drop surveys that are not complete. You may further ensure that the data is not 
saved by deleting all cookies from your Internet browser cache.
All foreseeable risks and discomforts to the subject
I do not expect that you will experience any foreseeable risk or discomfort by taking this survey. That is, no 
physical, psychological, social, or economic harm, discomfort, or inconvenience should result from completing 
this survey. If you feel, upon reviewing the contents of the survey, that you may experience anything like 
this, do not complete it. If, after the survey, you experience any of these results, please contact me via 
email at ioanneev@gmail.com and let me know.
Benefits of the research to society and possibly to the individual human subject
The benefits and purpose of this survey, aim to provide the web community, developers, college, universities, 
and web site companies who produce sites for students with'a guideline for ensuring that the data that they 
provide is accurate, complete, and targeted to what students need to know about college decisions. Having 
this information can give them a complete picture of how to design specifically with the student in mind and 
ensure that the data that they provide accomplishes the goal of guiding the students completely and 
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accurately toward the colleges best suited to their needs.
Length of time the subject is expected to participate
■ This survey should take no more than 10 minutes to complete.
Payment for participation
The only compensation offered for the completion of this survey is my unrelenting gratitude.
Person to contact for answers to questions or in the event of a research-related injury or 
emergency
In the event of a survey or research, related emergency, please do not hesitate to contact me, Joanne 
Escatlola at ioanneevOcimall.com.
. Statement that participation is voluntary
Participation in this research is wholly voluntary and your refusal to participate will not result in any adverse 
consequences or any loss of benefits that you are otherwise entitled to receive.
Subjects'right to confidentiality and right to withdraw
By participating in this’survey you have an inherent right to confidentiality. No personally identifiable 
information will be required for this research. The limits of identifiers will be broad age categories, gender, 
ethnicity, job identifier, and type of workplace by category. As a result, all survey results are completely 
anonymous. No records are kept on the results as returned and all solicitation databases were deleted after 
the recruitment effort was completed.
By clicking "Next" you are agreeing to provide your consent to participate In the survey and that you 
understand the provisions of the survey as described above. If you DO NOT provide your consent please 
click "Exit this survey" now. If you'd like to leave the survey at any time, just click "Exit this survey". Your 
answers will not be saved. ■
1.1 have read and understand the items listed in the previous informed consent 




College Based Website Requirements Instrument
The following demographic information Is important for profiling the data set. None of it is considered 
personally identifiable information and it will not be connected with any identifiers such as email address, 




oAmerican Indian or Alaska Native Asian C") Black or African American Native Hawaiian or Pacific Islander ■ White
4. Ethnicity
^2) Hispanic Non-Hispanic
5. Please select an age category that applies to you:
Q Under 20 Q 20 - 29 Q 30 - 39 Q 40 - 49 Q 50 - 59 Q 60 - S9 Q 70+’

























8. Please indicate your role in that organization:












College Based Website Requirements Instrument
Please select one of the following options on each section regarding the importance of students being 
provided with this information in each of the.following categories. Keep in mind that this survey is not asking 
whether or. not it is important for colleges to have each of these elements, but rather whether or not 
students should be provided with them up front as a part of their decision making for college selection.
9. General Information











Reputation of the School o o ■ O - : O
Calendar Plan (Semester, Trimester, Quarter) ' o ■ o o o
. .Residency Requirements . . o . O ■ O' o
Graduation Requirements. ,o o o . o.
.Grading System O-. o o O'





Community Size and Location o ■ o O: o
Cultural and Social Facilities o -,o O- o
Transportation o o . o O'
Setting (Neighborhood, etc) o. o o o
Location of Campus. o O : o o. ..
Physical Characteristics(Number, Layout,. Condition 
of Buildings) . o o . o o
Scheduled Airline Service o o o . o .
Miles to Airport, o o o o
Size (Number of .Students) o . o o . o
Geographic Location (Region) o. o o O ■
Acres o . o o . 0
Setting (Suburban, Urban, Rural) . o o o o
Nearest Metropolitan Area O' o o : o
Miles from Town Center o o o o .





Institutional Accreditation o o o o
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Appearance of Campus . O ■ ^o
Rules and Regulations for Students o o o o
Selectivity o o o ■: O
Year Founded o ' o . o o
Nickname/Mascot o. . o o . 0
Religious. Affiliation O ■ o . o o
Coed/Gender Specific o o . o .o
Affiliation (Public, Private, Religious) o . o o o
Accreditation ■ ,O: o - ■ o o
Special Facilities Available, in the Student’s Area of 
Interest o o o o
Housing Options o- o o o





Full College Name Q o . o . o
Address' O' o o . O :
Main Telephone O O' o o
Admissions Telephone ; O- o o . O'
Financial Aid Telephone O' o . o o
Email Contact for Admissions ■ .O' ' o o o •
Website ■ ■ .o. o , o . O ■■





Total Endowment . . o o o o
Per Student Endowment o o o o
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Please select one of the following options on each section regarding the importance of students being 
provided with this-information in .each of the following categories. Keep in mind that this survey is not asking 
whether, or not it is important for colleges to have each of these elements, but rather whether or not 
students should be provided with them up front.as a part of their decision making for college selection.
14. Admissions




Average Entrance Test Scores o o o. o
Number .of Students Applied O- o o . o
Number of Students Accepted (Or Percent) o • o o o
Number of Students Matriculated (Or Percent) • • o. o o ■ o
Application Deadline O ■ o o o
Accept Common Application . o o. o . o
Percent of Freshman Accepted Other than FallTerm o , o . O- . o
Academic Standing Required . . o O' o • o.
Tests Required or Recommended . o . o o . o
Basis for Student Selection (Criteria) O ■ o o O'
Freshman'Orientation Fee : o o o o
Application Procedures ■ o . . o o o
ACT Range o o. o o
Admissions Selectivity •o o .. o o





Enrollment Figures for Specific Programs of Non- 
traditional students ■ O' ; o o ■ o
Non-Traditional Student Resources o o o o
Child Care ■ o o o o
Veteran’s Affairs Office o o o o-











Transfer Students Accepted o . o . .o o
Minimum Transfer GPA o o o ■ o
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Percent of Students Who Were Transfers in All 
Classes o o o o
Please select one of the following options on each section regarding the Importance of students being 
provided with this information in each of the following categories. Keep In mind that this survey Is not asking 
whether or not it Is important for colleges to have each of these elements, but rather whether or not 
students should be provided with them up front as a part of their decision making for college selection.





Fields of Study Offered o' ■ o' o o
Majors Available o o . o o
Requirements for a Degree o. o o ■ o.
Learning Opportunities Available Outside the 
Classroom o o o o
Advising System o . o o o
Special Opportunities (Credit by Exam, Honors 
Programs, Summer School) o. o o o
Emphasis of Student and Faculty on Academic Life o o o o
Special Programs (Women's Studies/Ethnic 
Studies) o o o o
Phi Beta Kappa o . o o o
Specialized Program Accreditation - o o o o





Faculty/Student Ratio o o o o
Percentage of Classes Taught by Teacher 
Assistants o o o o
Most Popular Majors o o o o
Date Classes Begin o o o o
Baccalaureate Degrees Offered o o 0 o
Number of 3-2 Programs (2 Degrees In 5 Years) o o o O'
College Transfer Courses Available o o o o





Teaching Reputation of Faculty o . o o. .O'
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Scholarly Reputation.of Faculty O ■ ■ 0
Reputation of the Department o O ' o o
Professors Interesting : O o . o o
Professors Accesible 0 o o. o
Percentage of Professors Tenured o • o o o
Percentage of Professors PhD o o o o





Anatomy and biology models O • o o o
Computer science faculty offices o : O o o
Hardware and software inventory o O o o
Observatory o O o o
Science faculty offices o ■ o o ■ o
Science labs o o o . o





Campus newspaper offices o o o O :
Campus radio station o o o O
Darkroom o o ■ o O
Speech pathology lab . o o o O
Tape editing bay o o . o o
TV control room and studio o o o o











Language labs o 0 o . o
Travel abroad programs office o o o o
23. Academics - Music and Drama




-Auditorium control booth o o o o
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Choir rehearsal rooms ‘ ' 7 o O^
Computer music facilities o o. o o.
Costume room/storage o o o . o
Fine arts center o o o o
Lighting o o o o
Musical instruments o o o o.
Music building classrooms o o o o
Music faculty offices o o o o
Music lockers o o o o
Orchestra pit o o o o
Practice rooms o o o o
. Recording equipment o o o o
Senior recital room o o o o
Sheet music, library o o o o
Please select one of the following options on each section regarding the importance of students being 
provided with this information in each of the following categories. Keep in mind that this survey Is not asking
whether or not it is important for colleges to have each of these elements, but rather whether or not






Net Cost (Price - Aid) o. o O ' o
Price (Tuition, Fees, Room, Board) O' o o o
Financial Aid o o o o
Tuition Deposit Amount o o o o




Tuition o o o
Out of State Tuition o o o o
Room and Board o o O’ o
Annual Aggregate Contributions by Parents o o o o
Average Per Student Contribution by Parents o o o o
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.Average Total Package Per Student o o o ■ o
Number Receiving Aid (or Percentage) o o ■ o o
Average Scholarships and Grants o o o o
Average Loans o o o o
Work Study Program (Y/N) o o o. o
Percentage of Undergraduates Working On 
Campus. . o o o o
Average Student Earnings o o o . o
Percentage of Students with Non-Need Based 
Scholarships o o o . o
Athletic Scholarships (Y/N) o o o o
Financial Aid Application Deadline Date o o o o
Rating of Off Campus Part Time Employment 
Opportunities o o o o
ROTC Options o o o . o
■ CO-OP Program (Y/N) o o o o
J u 1 A'/J'QSI < ■ .-
Please select one of the following options on each section regarding the importance of students being, 
provided with this information in each of the following categories. Keep In mind that this survey is not asking
whether or not it is important for colleges to have each of these elements, but rather whether or not






Auditorium for-Chapel o o o o
Bookstore o o o . o
Cafeteria/Snack Bar o o o o
Campus Health Center o o o o
Classrooms o o o . o
Computer Labs o o o o
Parking o o o o
Residence Halls' o o o o
Gymnasium • o o o o
Mailboxes o o o o
‘ Prayer Room o o o o
Registration Areas o o o o
Student Center o o o o
Writing Labs o o o o
97
College.,Based Website Requirements Instrument





Bathroom facilities for Physically Challenged 
Students o o o o
Classroom Accessibility for Physically Challenged 
Students o o o o
Computer-assisted learning center for Physically 
Challenged Students o 0 o o
Elevators for Physically Challenged Students o O : o o
Office for the Physically Challenged o o o o
Parking for Physically Challenged Students o o o o
Ramps o o o . . o
Readers 0 o o o
Residence Halls with accommodation o o o o











Books o o o o
Periodicals o o o o
Microform Items o o ■o o











Networked Computers o o o o
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Please select one of the following options oh each section regarding the importance of students being 
provided with this information in each of the following categories. Keep in mind that this survey is not asking 
whether or not it is important for colleges to have each of these elements, but rather whether or not 
students should be provided with them up front as a part of their decision making for college selection.
30. Student Body




Ethnic Breakdown Percentage o o o o
Total Minority Percentage o o o o
Total Population from Foreign Countries (Or 
Percentage) o o o. o
Percentage from Public Schools o o o o
•Percentage of Students from In State o o o o
Percent Who Return In the Second Year o o o o
Percent Who Graduate After Four Years o o o o
Percent Who Matriculate to Graduate School Within 
Five Years 0 o o o
SAT Averages o o o o
SAT Verbal o o o o
SAT Math o o o o
High School Class Rank o ■ O ■■ o o
Acceptance Rate to Graduate/Professlonal Schools o o o o
Number of Undergraduate Students o o o o
Number of Graduate Students o o o o
Gender Breakdown o o o o .
Number of Freshman o o o o





Residential Life and Options o o o o
Social Atmosphere o o o o
Orientation of Students: Academic, Social Service, 
Arts, Mixed ■ o o o o
Social Life: Informal or Fraternity/Sorority Oriented o o o o
Religious or Political Activities o o o o
Campus Rules that Affect Student Lifestyle o o o o
Campus Atmosphere o o o o
Active Clubs and Interest Groups o o o o .
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Extra Curricular Activities (Band, Theatre, Drama) o CT
What’s Hot on Campus o o o • o
What's Not Hot on Campus o o o o





Percent of Students Living on Campus o o o o
Percent of Student Who Remain on Weekends o o o o
Percentage of Buildings that are Handicapped 
Accessible o o o o
Car Retrlctlons o o o o
Percentage of Students with Cars o o o . o
Adequacy of On-Campus Parking o . o o o
Number of Fraternities o o o o
Number of Sororities o o o . 0
Chapter Houses ■ o o o o
Percentage of Students Belonging to 
Fraternltles/So.roritles o o o o
Please select one of the following options on each section regarding the importance of students being 
provided with this information in each of the following categories. Keep in mind that this survey is not asking
whether or not it is important for colleges to have each of these elements, but rather whether or not
students should be provided with them up front as a part of their decision making for college selection.





Golf, bowling, and other facilities o o . o o
Jogging tracks o o ■ o o
Locker rooms o o o o
Sport medicine facility o o ■O o
Swimming pool o o o o
Tennis and racquetball courts o o o o
Vans/buses for travel to sports events o o o o
Weight room o o o o
□ivislon o o o o
Physical Ed Requirements o o o o
Percentage of Students Participating in Intramural 
Sports o o o o
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Percentageof Students Participating In 
Intercollegiate Sports
Types of Sports Available
o o o o
o o o o
Please select one of the following options on each section regarding the importance of students being 
provided with this information in each of the following categories. Keep in mind that this survey is not asking 
whether or not it is important for colleges to have each of these elements, but rather whether or not 
students should be provided with them up front as a part of their decision making for college selection.
34. Student Services - Housing (On Campus)










Housing Guarantee o O ■ o o
Percent of Housing Available to Ail Students o o O - o
On Campus Married Student Housing (Y/N) o o o o
Women Only Dorms Available (Y/N) o o o o
Sizes of Rooms o o o o
Number of Roommates o o o o
35. Student Services - Alumni










Annual Giving Amount o o o o
Percentage of Alumni Participating o o o o
Average Annual Alumni Gift o o o o
Average Per Student Gift o o . o o
36. Student Services - Career Services










Career Placement Assistance o o o o
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College Based Website Requirements Instrument
I'm sorry that you've chosen not to take my survey because I will lose your valuable contributions to the 
data set. If you would like to contact me privately to offer an opinion on why you made your decision, 
please email me at ioanneeviaqmail.com. Obviously, your return address will be included, so this . 
communication will not be confidential. However, I do value your feedback.
That's all! I appreciate your feedback and honest answers. You contributions will not only be helpful to me, 












To Whom It May Concern:
Greetings!
I hope all is well. First of all, I would like to take 
this opportunity to thank you for having had the pleasure 
to work with you during the time that I have been with ITT 
Technical Institute. It has been a rewarding experience to 
network with you or to share and speak with you and your 
students on the importance of higher education today and 
what life will be like after they graduate from high 
school.
You may or may not be aware that I am current student 
of CSUSB and in my last phase to complete my Master Degree 
Program in Educational Technology. My degree requires that 
I complete a research project in an area of interest to me. 
I have declared my specific topic, developed the 
preliminary research and devised a survey for the purpose 
of profiling the opinions of experts working in higher 
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education or the counseling of students who are 
transitioning to college. As one of these valued people, I 
hope that you may be able to assist me with completing my 
Masters Research project by participating in this survey.
Broadly defined, the topic of my research asks 
participants in this field to render their opinions on the 
subject of what students need to know about candidate 
colleges in order to make an informed college selection. 
The results of the responses to the survey will be compiled 
to draw conclusions about what criteria are important for 
students to know about colleges. Once compiled, the 
research will culminate in a list of.recommendations for 
existing websites who provide college information and 
search criteria, which is the purpose of analysis.
More explanation will be provided in a subsequent 
email that will solicit your participation and direct you 
to the website where the survey will be offered on June 4, 
2007. You will have five days to complete the survey and 
there will be detailed information as well as documentation 
of informed consent, which will allow you to either 
participate or opt out. No personally identifiable 
information will be recorded for the purposes of this 
survey. Thank you again for taking the time to consider 
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participating in my survey and please consider sharing the 






To Whom It May Concern:
Greetings!
My name is Joanne A. Escatiola and I am a current
Masters Degree student working on thesis under the 
supervision of Prof. Eun-Ok Baek, Department of Science, 
Math, and Technology, California State University, San 
Bernardino.
This research has been approved by the Institutional 
Review Board, California State University San Bernardino.
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All survey results are completely anonymous. I hope 
that you may be able to assist me with completing my 
Masters Research project by participating in this survey.
There are neither immediate nor long term risks 
anticipated by the researcher or associated with the
i
completion of this survey by the participants. Precautions 
include not saving the email database and riot requiring any 
private or protected information from the participants.
The end result of this survey informatjion is that it 
will produce a list of best practices for cpllege oriented 
websites who seek to provide guidance on college selection. 
This will benefit students who are attempting a college 
selection process via the internet.
The survey is now open starting today, Monday, June 
11, 2007 and it will end on Friday, June 15!, 2007. Please 
kindly complete the survey as soon as you can or within 
five days. This survey should take no more than 20 minutes 









Table 7: Complete Ranking of All Criteria in Order by Rank 
(Top 85 Italicized)





Majors Available Programs .15
7
2
Net Cost (Price - Aid) Cost .15 3
Total Cost (Including 
School's Estimate of 1








Accreditation Characteristics . 16 6









Career Placement Services - 1
Assistance Career Services . 18 9
General 
Information - 1
Website Contact .23 10
Academics - 1
Fields of Study Offered Programs . 24 11
Baccalaureate Degrees Academics - 1







Networked Computers Technology .25 14
Academics - 1
Faculty/Student Ratio Classes .29 15
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Careers to Which the
Student 
Services - 1
College Might Lead Career Services .30 17











Application Deadline Cost - 1


















Average Scholarships Cost - 1
and Grants Financial Aid .45 25
Work Study Program Cost - 1




Admissions Contact .48 27
Average Total Package Cost - 1



























Appearance of Campus 
Educational Philosophy
Characteristics . 59 33
(Traditional, Online, General 1
Experimental) Information . 59 33





Rules' and Regulations Campus 1
for Students Characteristics . 61 36
Special Facilities General
Available in the- Information -
Student's Area of Campus 1
Interest Characteristics . 61 36
Teaching Reputation of Academics - 1
Faculty Faculty . 62 38
General 1
Grading System Information . 62
7
39
Room and Board Cost . 63 40
General
Information - 1
Address Contact . 64 41
Academics - 1




Location of Campus Location . 64 43
Reputation of the General 1
School Information . 64 43
Out of State Tuition Cost . 65 45
Academic Standing 1
Required Admissions . 65 46
Physical 1
Classrooms Facilities . 66 47
Academics - 1
Professors Accesible Faculty . 69 48
Ill












Scholarly Reputation of Academics - 1
Faculty Faculty . 71 51










Taught by Teacher Academics - 1
Assistants Classes . 74 54
Calendar Plan
(Semester, Trimester, General 1







College Transfer Academics - 1












Reputation of the Academics - 1
Department Faculty . 79 60
Special Opportunities 
(Credit by Exam, Honors 
Programs, Summer Academics - 1












Students Accessibility . 83 63
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Challenged Students Accessibility . 83 64
Physical 
Facilities - 1





Students Accessibility . 85 66
Number of 3-2 Programs Academics - 1






Available.Outside the Academics - 1















Average Per Student 
Contribution by Parents Cost
1
.90 72
Number of Students 























Specialized Program Academics - 1
Accreditation Programs . 95 79























faculty offices Computers . 00 84
Number Receiving Aid Cost - 2










Students) Location . 02o 86
Admissions Selectivity Admissions . 02 88
Number of Students
Matriculated (Or 2
Percent) Admissions . 02 88
Campus Atmosphere

















Emphasis of Student and 
Faculty on Academic Academics - 2
Life Programs . 05 93
Rating of Off Campus 
Part Time Employment Cost - 2




accommodation Accessibility . 05 93
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Writing Labs Facilities . 10 97





















Undergraduates Working Cost - 2











Average Student Cost - 2



















Adequacy of On-Campus Student Body - 2
Parking Campus Life .20 111
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with Non-Need Based Cost - 2








Enrollment Figures for 




students Students .23 116
Transfer Students Admissions - 2
Accepted Transfer .23 116
Transfer Students Admissions - 2
Applied Transfer .24 118



















(Women's Studies/Ethnic Academics - 2










Facilities Location .29 125
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Theatre, Drama) Lifestyle .29 126
Percentage of Buildings 
that are Handicapped Student Body - 2























Athletic Scholarships Cost - 2





Options Lifestyle .35 132
Percent Who Matriculate 
to Graduate School 
Within Five Years Student Body
2
.36 134




SAT Averages Student Body .379
135
SAT Math Student Body .379
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models Computers .39 140
Percentage of Academics - 2
Professors PhD Faculty .39 140
Percent Who Return in 













































offices Programs . 50 150
Social Atmosphere

















Section Category Mean Rank
Academics - 2
Musical instruments Music and Drama . 52 154
Types of Sports Student Body - 2
Available Campus Life .53 155




Social Life: Informal Student





Miles from Town Center Location .56 158
Freshman Orientation 2
Fee Admissions . 56 159
Percent of Students Who 
Were Transfers in All Admissions - 2
Classes Transfer .56 159
Cost - 2












Setting (Suburban, Information - 2
Urban, Rural) Location . 58 163
Computer music Academics - 2
facilities Music and Drama . 59 165
Academics - 2




On Campus Married Housing (On 2
Student Housing (Y/N) Campus) . 60 167
Academics - 2
Recording equipment Music and Drama . 61 168
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Music building Academics - 2
classrooms Music and Drama . 64 173
Percent of Students Student Body - 2

















































Tennis and racquetball Student Body - 2





















studio Communications . 73 185
Vans/buses for travel Student Body - 2
to sports events Campus Life .73 185
Auditorium control Academics - 2
booth Music and Drama . 73 189
Ethnic Breakdown 2
Percentage Student Body .73
o
189














office Programs . 759
193






Physical Ed Student Body - 2
Requi rement s Campus Life . 78
9
197










Percentage of Students 

















Darkroom Communications . 80 202
Academics - 2





Tape editing bay Communications . 83 205
What's Hot on Campus






























Golf, bowling, and Student Body - 2
other facilities Campus Life . 93 212
Percentage of Students Student Body - 2
with Cars Campus Life . 95 213
Percentage of Students 
Participating in Student Body - 2

















Total Population from 








Campus Lifestyle . 08 218
Percent of Student Who Student Body - 3
Remain on Weekends Campus Life . 10 219
Percentage of Students 
Participating in Student Body - 3








































Gift Alumni .30 227







Section Category Mean Rank
Percentage of Students 
Belonging to Student Body - 3










































































Number less than 50%
Total



















































































































































































































































































































































































































































































































































































































































































































































































































































































































TOP CRITERIA BY OCCURRENCE
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Website 95% 21 10
Fields of Study
Offered 82% 18 11
Majors Available 82% 18 2
Baccalaureate Degrees
Offered 73% 16 12
Accreditation 68% 15 6
Full College Name 68% 15 62
Institutional
Accreditation 68% 15 8
Location of Campus 68% 15 43
Most Popular Majors 68% 15 75
Total Cost (Including
School's Estimate of
Fees and Books) 68% 15 3
Tuition 68% 15 3
Address 64% 14 41
Average Loans 64% 14 32
Main Telephone 64% 14 28
Number Receiving Aid
(or Percentage) 64% 14 84
Out of State Tuition 64% 14 45
Accept Common
Application 59% 13 68
Admissions Telephone 59% 13 24
Average Scholarships
and Grants 59% 13 25
Educational Philosophy
(Traditional, Online,
Experimental) 59% 13 33
Financial Aid
Telephone 59% ' 13 23
Price (Tuition, Fees,
Room, Board) 59% 13 7
Room and Board 59% 13 40
Setting (Neighborhood,















Community Size and 
Location
Email Contact for 
Admissions
Financial Aid
Number of Students 





Average Total Package 
Per Student
Basis for Student 
Selection (Criteria) 
Special Opportunities 
(Credit by Exam, 
Honors Programs, 
Summer School)














































Minimum Transfer GPA 18% 4 80
Net Cost (Price - Aid) 18% 4 3
Number of 3-2 Programs
(2 Degrees in 5 Years) 18% 4 66
Requirements for a
Degree 18% 4 18
Learning Opportunities
Available Outside the
Classroom 14% 3 68
Special Facilities 
Available in the 
Student's Area of 
Interest 14% 3 36
Advising System 9% 2 42
Calendar Plan
(Semester, Trimester, 
Quarter) 9% 2 55
College Transfer
Courses Available 9% 2 57
Office for the
Physically Challenged 9% 2 82
Percentage of Classes 
Taught by Teacher 
Assistants 9% 2 54
Application Procedures 5% 1 31
Books 5% 1 49
Graduation
Requirements 5% 1 20
Scholarly Reputation 
of Faculty 5% 1 51
Teaching Reputation of 
Faculty 5% 1 38
Annual Aggregate 
Contributions by 
Parents 0% 0 72
Average Per Student
Contribution by 
Parents 0% 0 72
Bathroom facilities 
for Physically 
Challenged Students 0% 0 66
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Percent
of Count of Rank by
Section Websites Websites Respondents
Bookstore 0% 0 53
Cafeteria/Snack Bar 0% 0 78
Careers to Which the
College Might Lead. 0% 0 17
Classrooms 0% 0 47
Computer Labs 0% 0 30
Computer science 
faculty offices 0% 0 84
Computer-assisted 
learning center for 
Physically Challenged 
Students 0% 0 63
Elevators for
Physically Challenged
Students 0% 0 70
Grading System 0% 0 39
Library Collection 0% 0 58
Parking 0% 0 49
Parking for Physically
Challenged Students 0% 0 64
Periodicals 0% 0 64
Professors Accesible 0% 0 48
Professors Interesting 0% 0 83
Ramps 0% 0 56
Reputation of the
Department 0% 0 60
Rules and Regulations 
for Students 0% 0 36
Specialized Program 
Accreditation 0% 0 79
Transportation 0% 0 76
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